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Abstract

Si consiglia la discussione tra osservatori. Nei Video Club gli insegnanti mettono a fuoco
le modalita con cui gli studenti apprendono.

Il video ¢ stato ampiamente utilizzato per la formazione professionale. Tuttavia poche
sono le conoscenze relative alla progettazione di ambienti di apprendimento basati su
video che siano efficaci per la formazione degli insegnanti. Un modello promettente ¢ il
“video club” (Sherin, 2000). Video club uniscono insegnanti che guardano ed analizzano
insieme segmenti video delle proprie rispettive classi. L'idea € che gli insegnanti,
guardando e discutendo segmenti video centrati sul pensiero degli alunni, imparino ad
adottare durante I’insegnamento pratiche d'identificazione e analisi di pensieri degli
alunni degni di nota e possano poi utilizzare cid che hanno imparato nelle decisioni
didattiche. Questo articolo affronta le questioni da considerare quando si configura un
video club per la formazione degli insegnanti, come ad esempio la definizione di obiettivi
per l'utilizzo dei video, le norme per la visione e discussione dei rispettivi video, la
selezione delle clip per I'analisi, I’agevolazione della discussione tra insegnanti.
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Abstract

Video is being used widely in professional development. Yet, little is known about how
to design video-based learning environments that are productive for teacher learning. One
promising model is a video club (Sherin, 2000). Video clubs bring teachers together to
view and analyze video segments from one another’s classrooms. The idea is that by
watching and discussing video segments focused on student thinking, teachers will learn
practices for identifying and analyzing noteworthy student thinking during instruction and
can use what they learn to inform their instructional decisions. This paper addresses
issues to consider when setting up a video club for teacher education, such as defining
goals for using video, establishing norms for viewing and discussing one another’s
teaching, selecting clips for analysis, and facilitating teacher discussions.
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Instructor Elizabeth van Es, second from left, helps Tracy Lundblad analyze student learning during a class at the University of California, Irvine.

VIEWER
DISCUSSION
S ADVISED

Video clubs focus teacher discussion on student’learning
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By Elizabeth A. van Es

t's Wednesday afternoon, and a group of 4th-
and Sth-grade teachers gather after school.
They seat themselves around a TV monitor
and discuss their day. As they get settled, a fa-
cilitator sets up the VCR and hands out tran-
scripts for the video the group will view. The
facilirator begins by saying, “Are we ready to
start? Today we'll watch a clip from Drew’s class. Stu-
dents were adding and subtracting decimals and then
writing numbers in decimal form. We'll watch a few
segments with different students solving problems and
then ralk abour whart they understand. OK?”

The first segment, about five minutes long, shows
two students using different strategies ro add and sub-
tract decimals. One student, Keara, comes to the board
to explain how she added 3.9 plus 8.5, and another stu-
dent, David, shares his strategy for solving 9.4 minus
9.25.

After viewing the segment, the facilitator asks,
“What do you notice?”

One teacher responds, “I don't think they under-
stand the difference between whole numbers and dec-
imals. When Keara was doing addition, she wasnt sure
if it was supposed to be 1.24 or 12.4. But if you asked
her if eight plus four is closer to 12 or one, [ think shed
understand.”

Another teacher explains, “Yeah, because when she
wrote the 12, she didn’t keep everything lined up. Thar’s
where she had the problem.” Later she adds, “Bur then,
she ended up putting it in the right place, so that means
she had an idea of whart she was doing.”

The teachers continue discussing the clip in this
fashion, analyzing what the students said and did to get
insight into their understanding.

Each month, these seven teachers get together and
watch video clips from their classrooms on computer
monitors or television screens. They are members of a
video club (Sherin, 2000). A video club is a group of

teachers who meet on a regular basis to view and dis-
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cuss video segments from their classrooms. In a video
club, the group establishes the goals, then tapes and se-
lects the video segments for viewing. Ensuring produc-
tive learning experiences for teachers requires careful
design and facilitation.

SETTING UP AVIDEO CLUB

Here, I'll describe a video club I facilitated and use
that example to highlight considera-
tions for serting up a video club.

The goal of the club that I de-
signed and facilicated was to help
teachers learn to attend to and rea-
son about student thinking — what
I refer o as noticing. A key compo-
nent of expertise in teaching, re-
gardless of the content area, is being
able 1o listen carefully to students and
observe closely what they say and do,
using these observations to make
teaching decisions. Several reform
movements advocate that teachers
adopr a student-centered approach
to instruction, one that is responsive
to scudenc ideas (American Associa-
tion for the Advancement of Science,
1993: National Council of Teachers
of Mathematics, 2000). Thus, netic-
ing student thinking is a worthwhile
skill for reachers to develop.

Over the months that we met to view and discuss
video from their classrooms, the teachers changed in
several ways (van Es & Sherin, 2008; Sherin & van Es,
2009).

1. First, they paid close attention te student think-
ing as they viewed the video segments togecher, Initially,
they talked abour the overall feeling of the classroom
and student behavior in the clips. Over time, they an-
alyzed specific student ideas.

2. We also found thar the teachers changed their in-
teractions with students in the classroom (van Es &

Rachel Phelps and Jason
Neves study a video of a
math lesson for young
students.
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Sherin, in press). They made student thinking more vis-
ible throughout the lesson, inquired into student work
and ideas, and probed students to explain their think-
ing in more detail. They took time to slow down their
teaching and engage in conversations with students, and
they created classroom environments where students
probed each other’s thinking,

3. Finally, chey believed thac participating in the
video club made a difference for their teaching. As one
teacher noted, “The video club made me rethink teach-
ing. Part of it is just having dialogue with professionals
about learning ... [and] really talking about kids' think-
ing.”

These results were encouraging, They show that an-
alyzing video can be useful for teachers.

BENEFITS FOR SCHOOLS
So how can other schools benefit from video clubs?
Starting a video club requires three considerarions:
establishing the group and defining the goals, video-
taping and selecting clips, and facilitating the meetings
(see box below).

ESTABLISHING THE GROUP AND DEFINING GOALS

Whe will be involved marters for the focus of the
group’s acrivities, just as the purpose influences who will
participate. In the video club I facilitated, a district-level
curriculum coordinator partnered with a university re-
search group of which I was a part, and together we
identified the focus of helping teachers learn to notice
student mathematical thinking.

This became the group’s goal for two reasons, First,
research highlights that teachers who attend to student
ideas learn about their students and about teaching, re-
sulting in cycles of teacher and student learning (Borko,
Jacobs, Eiteljorg, & Pittman, 2008). Second, the school
was in its third year of using a reform-based curricu-
lum, and the administrator thoughr that it would be

Who will participate?
What will the group’s goals be?

Who will videotape in the classrooms?
Who will select and prepare clips for the group to
view?

Who will facilitate the meetings?
«  How will the facilitator maintain a clear focus for
the group?

wiww.nsdc.org

useful for che teachers to view each other teaching les-
sons from the curriculum and to examine the nature of
student learning that resulted. We were building on the
concept that teacher development needs to be based in
teachers’ daily practice and that teachers should exam-
ine the relationship between reaching, student learning,
and content (see Cohen, Raudenbush, & Ball, 2003).

In the video club we facilitated, we found that fo-
cusing on student thinking was particularly powerful
for the video club group, as they learned to listen care-
fully to student ideas and use those ideas to inform their
teaching, But looking at student thinking was not a nac-
ural focus for reachers. As facilitators, we needed to
model looking at student thinking. We found thar stu-
dent errors, solution strategies, student-initiated ques-
tions and comments, and correct answers and
explanations provided access to student thinking that
enabled the group to examine what students did and
did not understand (see box on p. 57).

Simply showing clips that highlighted student think-
ing was not sufficient. Rather, we prompred teachers to
examine student thinking in detail by asking them to
look ar and discuss what we observed students do and
heard them say in the clips.

For example, we pointed out interesting ideas that
were illustrated in the clip: “But I'm confused about
Thomas’s drawing. If he was trying to figure out a quar-
ter of 60, why did he find a quarter of 100? How did
that help him?”

We also asked them to infer what the student work
and thinking revealed abour their understanding: “So,
if we had to guess, do these students understand part
to whole?”

Additionally, when the discussions moved away from
the video clips, we redirected the group to consider what
we observed: “Can I just bring us back to the video?”
or “Well, let’s lock at the video and see whart the stu-
dents did.”

These kinds of prompts, coupled with videos that
revealed interesting student thinking, helped the group
learn to fook for similar revealing moments in their
teaching.

Consider the following example from another seg-
ment from Derrell’s class. He begins by dicrating deci-
mal values and students write them in decimal form. At
one point, Derrell states the numeral “five-hundred-
three-thousandths.” The students write their answers
on individual slate boards and show them to Derrell.
Derrell invites a student, Erica, to share how she would
wrire five-hundred-three-thousandths. He writes on the
board the digits, 503, and Erica tells him to place the
decimal berween the five and the zero. Derrell stares
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that it would be read as “five and three-hundredths.,”  Analyzing student thinking in video
Erica then tells him to move the decimal poincin frontc.  —————— B — — —
of the five. After this exchange, another student, Tyler, Student Ideas students have about a concept at the start and

conceptions throughout a lesson as discussed in class.

asks, “How can it be a hundred, on the right side of the
decimal? You said a hundred, not 2 hundredth. How
can it be a whole number? How can you say it as a whole
number if it's on the right side of the decimal?”

—— = -

Errors Mistakes students make (e.g. solving problems,
interpreting literary works, conducting labs) and why they

In the video club meeting, the group tried to figure
out Tyler’s question. One teacher thinks Tyler wonders
if all of the values on the right side of the decimal should
end in a “-th.” Another teacher thinks that Tyler thoughe
Derrell said “five-hundred and three-thousandths” so
he wants to write it as five hundred in whole number
form and three-chousandths in decimal form. One of
the facilitators wonders if he was confused by the num-

ber of places: How can there be only three places if they comments

are talking about thousandths, since there are four dig- e e e W
its for the thousands place in whole numbers? Finally, Correct answers Students’ explanations for arriving at correct answers,
another facilitator suggests that Tyler may be wonder- and solutions, and understandings.

ing why the five is not in the second place, since that is
the place for hundredths. This segment highlighted a
student etror and a student-initiated question and al-
lowed the group to see that there may be multiple ways
to interpret a student question or statement. They also
saw that student questions or statements should not be
dismissed and are worthy of discussion.

VIDEOTAPING AND SELECTING CLIPS

What is videotaped and what is selected to share in
the meetings need to align with the group’s goals. For
our video club, we captured images of student thinking
as they occurred in the classroom. We videoraped stu-
dents in conversation and zoomed in on a pair or group
of students as they worked through a lesson. We also
focused on whole-class discussions, particularly students
explaining their work displayed on the board. As we
videotaped, we looked for instances when student think-
ing was visible, either through talk or through the work
they displayed. More access to student work and ralk
allowed greater opportunities for teachers to analyze
thinking. Also, we found that clips in which their think-
ing was not readily obvious also enabled meaningful
discussions.

If it was unclear or not easy to figure out what stu-
dents said or did, the group worked harder to try w de-
termine what the students might be thinking and
understanding (Sherin, Linsenmeier, & van Es, 2009).
But simply having clips thar have interesting ideas is not
enough. .

FACILITATING THE MEETING
One of the challenges of teachers sharing video from
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make such mistakes.

s S = _ - —

Student Different approaches students use to complete a task (e.g.
strategies solve math problems or construct a historical argument).

Student-initiated

questions and throughout a lesson.

explanations

their teaching is that they will often celebrate each other’s
teaching and not critically analyze whar occurred (Ball,
1994). A facilitator is essential to keep the group fo-
cused on this goal. Our video club was facilitated by 2
research team as parc of the university-school partner-
ship that had experience analyzing video. School lead-
ers, instructional coaches, and group members can
facilicate video clubs as well.

First, the group creates a calendar for sharing video.
Then the teacher being raped identifies a lesson in which
students will share their work and communicace their
thinking. It is important that someone other than che
teacher handles the camera during the lesson and cap-
tures as much student talk and work as possible. After
videotaping, the facilitator and teacher review the tape
and identify segments of student thinking for the meet-
ing. As they identify segments to watch, che facilitator
makes note of interesting issues to highlight in the meet-
ing if the teachers do not raise them on their own.

During the meeting, the teacher and facilitator pro-
vide background about the lesson to set up the clip. Af-
ter watching the segment, the facilicator opens the
discussion and asks teachers to share whart they found
noteworthy. The facilitator chooses which ideas will help
the group examine student thinking and focuses the dis-
cussion on these issues. If teachers do not raise inter-
esting ideas from the clip, the facilitacor asks questions
to focus the discussion, such as, “Did you see the count-
ing strategy James used?” or “What was Samanthas idea
abour natural selection?” While discussing particular
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Timothy Huynh studies
student learning during
his class for those
seeking secondary
mathematics teacher
certification.

events related to student thinking, the facilitator probes
the teachers to use evidence from the clips to develop
their analyses. This process of opening, focusing, and
probing honors teacher input and ensures that the group
remains focused en its goal of learning to analyze stu-

dent thinking.

IMPACT OF VIDEO ANALYSIS
ONTEACHERS’ PRACTICE

In our study, we observed thar all of the teachers de-
veloped in important ways. They learned ro make stu-
dent thinking visible in their teaching. That is, they
publicly recognized unsolicited student ideas and in-
vited students to ask a question or raise their ideas to
contribute to the lesson. For instance, they noticed when
a student raised a hand and wanted to comment: “Oh,
Martin has an idea,” ot they invited students to ask ques-
tions: “Who wants to ask Maria a question?”

Teachers provided extended opportunities for stu-
dent thinking by promprting stu-
dents to rtake time to work
through their ideas: “Let’s give
some people time to think” or “I
dont know. [ want you to try to
figure it out.”

Furthermore, they elicited
multiple methods or solutions for
the group to analyze and discuss.
Rather than accept only one ex-
planation or solution, the teach-
ers invited several students ro
share their ideas, which enabled
students to make mathematical connections. We also
observed thar the teachers probed students to explain
their thinking and then probed their explanations.

Finally, we observed the teachers learning while
teaching. In particular, when students shared a strategy
with which the teachers were less familiar or when they
did not articulate their thinking clearly, the teachers
made statements such as, “Wait a second, I don’t un-
derstand. Can you tell me again what you did?” or “Let
me think abouc thac for a second.”

These teaching moves were similar to those we used
to analyze the video segments in the video club meet-
ings. We looked for instances of visible student think-
ing, we probed the specifics and tried to understand
their thinking, and we indicated when we needed to
learn more in order to interpret their ideas.

A video club is a faitly simple way to use technol-
ogy for teacher learning. Video captures classroom in-
teractions that teachers may not have noticed when they
were teaching and allows them to revisit noteworthy
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events that they were unable to examine initially. Fur-
thermore, video clubs allow teachers time and space to
share with their colleagues what they do in their class-
rooms and use their teaching as the focus of their pro-
fessional development. While 1 use examples from
elementary mathematics, teachers across content areas
can benefit from viewing video from their classrooms.
Noticing studenc thinking is a critical skill for all reach-
ers. Video clubs are one way thar teachers can learn to
hone these skills while also developing strategies for in-
quiring into student thinking as they teach.
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