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Abstract. This paper builds on calls to dewesternise media theories by examining the 
conceptualizations of Media and Information Literacy (MIL) in Uzbekistan, suggest-
ing that we should examine more individual countries’ MIL understandings from their 
internal, emic perspectives. As a Central Asian country situated at the crossroads of 
multiple influences along the Silk Road, Uzbekistan faces the challenge of gradually 
developing a unified vision for MIL on its own grounds. Understanding how MIL has 
been framed and applied by key stakeholders – including academics, practitioners, and 
policymakers, both national and international – is therefore essential. With the help of 
a systematic literature review of academic publications addressing MIL in Uzbekistan 
from 2011 to 2025, this study identified a growing number of national, regional, and 
international perspectives on MIL, with practical applications and pedagogical impli-
cations. Besides the UNESCO’s widely adopted global framework, a thematic analysis 
identified four distinct MIL conceptualisations: the value-based, synthetic-thematic, 
user-centred, and the disinformation model, which can be observed to entail protec-
tive, evaluative and emancipatory elements. These models and their implementation 
are analysed in the broader context of developing culturally relevant and sustainable 
MIL frameworks.

Keywords:	 media and information literacy (MIL), systematic literature review, the-
matic analysis, MIL policy, Uzbekistan.

Riassunto. Questo articolo si sviluppa a partire dagli appelli a de-occidentalizzare le 
teorie sui media esaminando le concettualizzazioni della Media and Information Lite-
racy (MIL) in Uzbekistan, suggerendo la necessità di esaminare più approfonditamen-
te la ricezione dell’MIL nei singoli paesi dalle loro prospettive interne, emiche. L’Uz-
bekistan, essendo un paese dell’Asia centrale situato al crocevia di molteplici influenze 
lungo le Vie della Seta, si trova ad affrontare la sfida di sviluppare gradualmente una 
visione unitaria dell’MIL sul proprio territorio. Comprendere come l’MIL sia sta-
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ta inquadrata e applicata dai principali stakeholder, tra cui accademici, professionisti e responsabili politici, sia a livello nazionale 
che internazionale, è quindi essenziale. Con l’ausilio di una revisione sistematica della letteratura accademica che affronta l’MIL 
in Uzbekistan dal 2011 al 2025, questo studio ha identificato un numero crescente di prospettive nazionali, regionali e internazio-
nali sull’MIL, con applicazioni pratiche e implicazioni pedagogiche. Oltre al quadro di riferimento globale ampiamente adottato 
dall’UNESCO, un’analisi tematica ha identificato quattro distinte concettualizzazioni del MIL: il modello basato sui valori, quello 
sintetico-tematico, quello incentrato sull’utente e quello della disinformazione, che possono essere osservati come caratterizzati da 
elementi protettivi, valutativi ed emancipativi. Questi modelli e la loro implementazione vengono analizzati nel contesto più ampio 
dello sviluppo di quadri di riferimento del MIL culturalmente rilevanti e sostenibili.

Parole chiave:	media and information literacy (MIL), rassegna sistematica della letteratura, analisi tematica, politica della MIL, 
Uzbekistan.

1. INTRODUCTION

Establishing media and information literacy (MIL) 
policy frameworks in different parts of the world is a 
question of situated knowledge and practice. Theories 
in the field of media, journalism and communication 
have been criticised to entail a Western bias (Moham-
med, 2022; Iwabuchi, 2014; Ullah, 2014; Thussu, 2013; 
Wasserman & De Beer, 2009). As theories, concepts and 
models have been largely developed with understandings 
of democratic media, education and sociocultural sys-
tems in mind, they both reinforce and normalise a cer-
tain kind of freedom of speech, quality of education, and 
independent media. As such, their capability to describe 
and capture the essentials of existing autocratic and 
transitional societies are restricted. 

Consequently, ideas developed within the Western 
frames cannot be directly transformed and inserted into 
another cultural context to develop to strengthen demo-
cratic development. As Miike (2022) points out, the situ-
ation is complex, and dewesternising attempts of existing 
Western-oriented theories may remain cosmetic, rein-
forcing the US- and Eurocentrism as a global or univer-
sal standard, and rendering research as hegemonic mon-
ologue among Western and Westernized elites in the 
world. Setting more emic agendas, that is, agendas that 
become centric to the communities in question, requires 
active elaboration of perspectives that emerge from with-
in these communities (Miike, 2006). For example, creat-
ing an Asia-centric agenda implies, according to Miike 
(2019, p. 164), «the self-conscious process of actively cen-
tring diverse and distinct Asian traditions as essential 
intellectual resources and of developing concepts, com-
parisons, postulates, and principles». Local cultures are 
then not treated as «peripheral targets of data analysis 
and rhetorical criticism» but «become central resourc-
es of theoretical insight and ethical reflection» (ibid.). 
Many scholars argue that a combination of emic and etic 
perspectives is the most effective way to understand cul-

tural phenomena: the emic perspective ensures cultural 
congruence, while the etic perspective allows for cross-
cultural comparisons and theoretical generalizations, 
crystallising the uniqueness of the object of inquiry.

In this paper, I discuss the adoption of the idea of 
MIL by academics in the Global South, where develop-
ment of MIL policies, pedagogies and practices is a preva-
lent issue. I intend to synthetize local traits of theory for-
mation and conceptualization that has been conducted 
in a country that has been widely left beyond the scope 
of discussions of MIL. The Republic of Uzbekistan, sur-
rounded by Afghanistan, Kazakhstan, Tajikistan, Kyr-
gyzstan and Turkmenistan as neighbours, is a Central 
Asian country with 32 million people, in which the newly 
shaped freedom of speech is only a couple of years old. 
Central Asia forms a desert in the academic knowledge, as 
it has been literally left out in global comparative studies 
on journalism, media and communication, driven by the 
Western understandings. It has not been systematically 
incorporated into significant global comparative studies 
in media, journalism, and communication or is subsumed 
under the broad category of «Asian media» (Hanusch, 
2020; Hanitzsch et al. 2019; Hallin & Mancini, 2012). 
Besides, it is often unclear what is included in the Central 
Asian area (Roche, 2018). For more multifaceted research, 
as outlined by scholars promoting multicultural dialogue 
(Miike, 2022), it would be beneficial to break barriers 
between Western and non-Western spaces and pursue 
negotiation between traditions, especially between the 
globally oriented concept of MIL and the Asian approach-
es, as MIL is thought to be a shared global concept.

This paper pursues two primary objectives. First, it 
aims to develop an emic understanding of MIL by analys-
ing Uzbek academic literature on MIL, thereby exploring 
glocal manifestations of MIL frameworks. I analyse local-
ly grounded perspectives on a globally and transnation-
ally conceptualised subject – what can be termed a «think 
locally» approach. Conceptually, the adaptation of global 
ideas in local contexts is about domestication of MIL, a 
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process by which new ideas are integrated into the exist-
ing macrostructures of societal sectors and made familiar, 
routine, and meaningful within the specific sociocultural 
context. Second, as a scholar situated within a Western 
academic framework, I employ the systematic literature 
review as a methodological effort to examine the pro-
cess of dewesternisation in scholarly inquiry. The reflec-
tions drawn from this analysis aims at contributing to 
the advancement of culturally congruent and contextually 
sensitive methodological approaches to literature reviews.

I will first examine the dominant global policy and 
collaboration concept of MIL proposed by UNESCO in 
the context of dewesternising efforts. Thereafter, I will 
describe the Uzbek conditions of MIL in terms of MIL 
maturity of the society. I will proceed to describing the 
research design and presentation of the results of the 
systematic literature review.

2. DEWESTERNISING EFFORTS

The dynamism between emic and etic perspectives 
is especially true to the concept of MIL, which has been 
developed to work in line with the principle «think glob-
ally, act locally», largely influenced by Marshall McLu-
han’s idea of the global village (Mihailidis, 2009). The 
global framework of MIL was officially launched by 
UNESCO in 2011 at the conference in Fez in Morocco, 
after decades of preceding declarations and consultations 
(Wilson et al., 2011). The framework has been accom-
panied seminal materials serving to establish the con-
cept and enable its implementation across local contexts, 
form of revised curriculum guidelines (Grizzle et al., 
2023) to policy implementation and assessment guide-
lines (UNESCO, 2013; Grizzle et al., 2013; see also Frau-
Meigs et al., 2017), as well as handbooks and manuals 
highlighting the practical and pedagogical aspects across 
different sectors, such as media (Ireton & Posetti, 2018; 
Jaakkola, 2024), education of new technologies (Miao & 
Cukurova, 2024; Miao & Shiohira, 2024; Frau-Meigs, 
2024), content creation (Ha, 2024), and youth work 
(Acero Pulgarin et al., 2024). Besides, ideas are regu-
larly boosted by educational events and MOOCs (mas-
sive open online courses), such as the MOOC on MIL 
for adult educators developed by the UNESCO Institute 
for Lifelong Learning (UIL, 2024) or for government 
officials and policymakers developed by the UNESCO, 
the Autonomous University of Barcelona and the Unit-
ed Nations University (UAB, 2023).1 The adaptation of 

1 International MOOCs with relevance for MIL can be found on UNE-
SCO’s (2025) webpage or the international online course platforms 
Coursera, edX and FutureLearn, as well as at Knight Foundation.

these global ideas has been richly examined across con-
tinents in the UNESCO MILID Yearbooks, but case 
studies often remain descriptive, and comparative stud-
ies have remained scarce. More attempts for emic under-
standings of MIL conceptualisations should be made. 

Studies that seek to draw on local conceptual devel-
opment encounter several challenges. First, the theoreti-
cal and conceptual work conducted in the Global North 
and in the Global South may be not come into contact 
with each other, because of imbalances in infrastruc-
tures of academia, constraints in freedom of speech, 
and lack of resources (Jonbekova, 2018; Komil-Burley, 
2021). Second, texts that entail theoretical and concep-
tual work in local contexts and based on local condi-
tions may not be published in shared international fora, 
not even in South-South dialogues (see e.g. Medrado & 
Rega, 2023). In many countries of the Global South, the 
practices of open access publishing are often underde-
veloped, as databases, repositories, open access cultures 
and mindsets are lacking, while the capacity of promot-
ing models, best practices and ideas related to MIL may 
be limited to local physical communities. Third, local 
research communities may not always have the overview 
and contextual awareness of what is unique and special 
in their conditions. As researchers may not be globally 
networked and connected, they can find it difficult to see 
the forest for the trees and focus on features in the local 
conditions that would be relevant in terms of broader 
contexts. Fourth, researchers may neither connect to 
dominant theories and concepts of theory formation in 
Western or international discursive spaces nor form a 
uniform vocabulary at the local level, which can result in 
the local theory formation remaining more or less inac-
cessible to both external and internal parties.

Moreover, reviewing literature in transcultural set-
tings can present certain challenges. Academic con-
ventions for presenting and publishing analyses vary 
across different contexts. In some cases, the expecta-
tions regarding the explication of research design, meth-
odological rigor, transparency, and ethical commitments 
may differ from those commonly applied in Western 
academic traditions. Besides, translating ideas into a for-
eign language without a proofreading support can result 
in misleading or poor language use and expression of 
ideas. Emerging publication cultures may still be in the 
process of aligning with established international ethi-
cal and quality frameworks. As a result, differences in 
standards and approaches may create disparities when 
using texts as data for systematic literature reviews, 
which, as an established methodology, are mainly devel-
oped in the Western world (see e.g. Petticrew & Roberts, 
2008; Gough et al., 2012). Therefore, even for literature 
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reviews, a central methodological challenge is thus how 
to avoid Euro- or US-comparatism by setting the West-
ern theories and methodologies as the highest standard.

So far, country- and region-specific descriptions and 
comparisons of MIL have been mainly conducted by 
describing the structures of the MIL ecologies, consist-
ing of MIL actors (organisations and societal structures 
for implementation and promotion of MIL frameworks), 
initiatives (projects, campaigns and other educational 
interventions by MIL actors), resources (teaching, learn-
ing and educational materials produced for implementa-
tion and promotion purposes), pedagogies (approaches 
and the underlying (see e.g. Chapman & Rokša-Zubčević, 
2024; EDMO, 2025). Cross-country comparisons on MIL 
conceptualisations remain few (see e.g. Forsman, 2020; 
Stix & Jolls, 2020). Comparativity is partly restricted 
by the diversity of definitions when it comes to MIL; as 
often mentioned, Potter (2022) found in his systematic 
literature review over 400 definitional elements for MIL, 
and, in similarity to attempts to break down journal-
ism cultures, identities and role performances for the 
sake of comparativity (Hanitzsch et al., 2019, Mellado et 
al., 2016), there is not a widely accepted universal model 
of the cultural constituents of MIL – if not UNESCO’s 
standard framework, to be addressed in brief in the 
Uzbek context next, can be characterised as such.

3. MIL MATURITY OF UZBEKISTAN

The strive for a conceptualisation of media skills 
or competences has been a 21-st-century political pri-
ority across the globe, supported by the creation of the 
global policy framework by UNESCO. UNESCO’s global 
MIL framework serves as a broad umbrella framework 
for policy intended to be adapted and implemented in 
national ecologies through local initiatives. Footed in the 
human rights perspective and democratic development 
of societies of the Global South, it defines MIL as peo-
ple’s ability to access, analyse, evaluate and create infor-
mation in a variety of media forms (Wilson et al., 2011), 
suggesting that these capacities should be supported by 
various societal sectors in collaboration with each other.

The «UNESCO model» has become the stand-
ard of MIL development worldwide, including in 
Uzbekistan, in which the local representative office of 
UNESCO has played a central role (Cherny & Muro-
vana, 2021; Gendina, 2016; Kukier, 2020). While only 
a handful of countries in the world have a central-
ised MIL strategy, countries typically begin their MIL 
development work by introducing MIL in the national 
school curricula. Ismailova (2016, p. 124) summarised 

the developmental stage of MIL in Uzbekistan almost a 
decade ago as follows:

In Uzbekistan, there is no concept of a national model for 
the development of media education, there is no unified 
system of media pedagogy. Media education projects are 
more likely to be found in informal education (trainings 
of non-governmental educational institutions, advanced 
training courses, etc.). There is a shortage of specialists 
who can effectively teach media literacy. There are few 
training centers that prepare highly qualified media edu-
cators. Moreover, such a specialty remains unclaimed due 
to the lack of demand for such specialists in the modern 
labor market.

This does not mean that a «unified system of media 
pedagogy» is preferred or can be introduced, but the 
parallel implementation of MIL across sectors may make 
actors more aligned with each other and contribute to a 
shared understanding. Uzbekistan is characterised in V 
Dem’s categorisation (Angiolillo et al., 2025) as a «closed 
autocracy», in which the development has been hindered 
by media capture – a strong governmental control of 
public broadcasters and media regulatory bodies – use 
of state resources in favour of pro-government media, 
and the existence of a circle of loyal oligarchs to run pri-
vate media in the government’s interest. In the World 
Press Freedom Index (RSF, 2024), Uzbekistan occupied 
the rank 148, compared to 120 in Kyrgyzstan, 142 in 
Kazakhstan and 178 in Afghanistan. In Freedom House’s 
(2025) scoring, Uzbekistan ranks the same as Russia, 
having 2 political rights and 10 civil liberties. Still, the 
MIL landscape is characterized by prolific efforts to pro-
mote MIL especially in educational as well as library 
and information services sectors, even at the grassroot 
level where pedagogical and practical MIL initiatives by 
NGOs have resulted in a growing body of teaching and 
learning resources.

Uzbekistan became a member state of UNESCO in 
1993, and the representative office in the capital of Tash-
kent was established in 1996. UNESCO’s MIL model has 
been introduced in local settings, not the least because of 
guidebooks translated into local languages (e.g. Mama-
tova & Sulaymanova, 2015; Cherny & Murovana, 2021). 
Chelysheva (2019, p. 5) calls the local UNESCO textbook 
by Mamatova and Sulaymanova (2015) as one of the key 
learning resources, in which media and information lit-
eracy is viewed as a tool of democracy, including all 
media resources (media, libraries, archives, etc.). Moreo-
ver, thanks to a number of international organisations 
active in the area, the concepts of media literacy (ML) 
and media and information literacy (MIL) have gained 
a widespread acceptance in the public discourse. The 
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local terms for MIL include media va axborot savodx-
onligi (MAS) in Uzbek, медиа и информационная 
грамотность (MИГ) in Russian, which is still wide-
ly used as the language of administration, as well as 
саводнокии ВАО ва иттилоотӣ in Tajik and media 
hám informaciyalıq sawatlılıq in Karakalpak, which are 
recognized minority languages. Also, the terms media 
literacy (mediasavodxonlik , медиаграмотность), 
media education (media ta’ lim, мeдиаобразованиe) 
and information cultures (axborot madaniyatlari, 
информационные культуры) are widely used to refer to 
MIL or aspects of MIL. The literacy word savodxonlik is 
applied to subliteracies such as kompyuter savodxonligi 
(computer literacy), but also other expressions denoting 
literacy are frequent: oʻqishni oʻrganish (learning to read), 
mahorat (skill, competence), lfabetizatsiya and bilimlari 
(knowledge, from bilish, ‘to know’). 

While there is no presidential decree on MIL edu-
cation, the work in Uzbekistan has been conducted in 
the discursive spaces of digitalisation of education and 
legal regulation (Atavullaev et al. 2020). After the death 
of the former president Islam Karimov in 2016, the new 
president Shavkat Mirziyoyev has introduced reforms 
for modernization (Dadabaev, 2019), not the least the 
national strategy New Uzbekistan 2030, which entails 
investments in digitalisation (Begalov & Zhukovskaya, 
2022; Makhmudova et al., 2022), resulting in a digital 
transition and platformization of education (Makhmut-
khodjaeva, 2021; Zhukovskaya, 2021). The reforms have 
not always delivered the expected outcomes, and the 
progress of the «upgraded autocracy» has been turned 
out to be slow (Schiek, 2018). Even if the president has 
assured to be «on the side of free-thinking journalists» 
(Kun.uz, 2023), freedom of speech has been reported to 
be curbed by state control and self-censorship (Amnes-
ty International, 2025). Boundaries between state and 
civil society are blurred, which means that a high level 
or NGOs are initiated and controlled by the state as 
GONGOs, government-organised non-governmental 
organisations. Still, local researchers from different disci-
plines have assessed the COVID-19 pandemic as a turn-
ing point towards a heightened awareness of the need 
of critical thinking and MIL (Muratova & Nikadam-
baeva, 2021; Ubaydullaeva, 2021). At the time of writing, 
preparations for a MIL strategy are underway (Jaakkola, 
2025). In his inaugural speech at the UNESCO General 
Conference in Samarkand in October 2025, president 
Mirziyoyev addressed the urgency of combatting disin-
formation in the digital sphere and developing a MIL 
strategy based on UNESCO’s model (Tuhsinov, 2025).

According to the cultural map by Inglehart and Wel-
zel (2005; see WVS, 2023), Uzbekistan is located at the 

limits of the African-Islamic cultural sphere, in which 
traditional and survival values dominate, but it is placed 
in proximity to the Latin-American sphere where tradi-
tional values are combined with self-expression values. 
With a large in-country variation (Aminova & Jegers, 
2014), especially with differences between urban and 
rural areas, Uzbekistan shows a high tendency towards 
uncertainty avoidance, which is one if the cultural 
dimensions in Hofstede’s (2001) cultural difference com-
parison framework, while showing a power distance and 
degree of collectivism that is at approximately same lev-
els than in Western countries such as Germany (Majidi 
et al., 2015). 

4. RESEARCH QUESTIONS AND METHODOLOGY

This study analyses academic texts on MIL pub-
lished in 2011–2025 by researchers in Uzbekistan. It con-
ducts a systematic literature review of published litera-
ture explicitly addressing MIL or a variation of it (ML, 
media education), intending to make sense of the mean-
ings and understandings of MIL in the local context. 
The overall question for the study reads as follows: What 
kind of conceptualisations of MIL have been applied in 
the academic studies, supported by pedagogical materi-
als production, and how do these conceptualizations 
resemble or deviate from the global model outlined by 
UNESCO? This question is regarded as important to 
understand how the domestication of the MIL concept 
unfolds in a country under vivid reforms.

The literature review conducted by searching inter-
national databases Web of Science, Google Scholar, ERIC, 
Scopus, and Directory of Open Access Journals (DOAJ) 
with search terms Uzbek*/o’zbek*/узбек* combined with 
«media litera*» and «media and information litera*», 
mediasavodxonli*, «media va axborot savodxonli*», and 
медиаграмотност*. The database searches retrieved 
1,094 items in total, of which many were, however, irrel-
evant and needed to be harvested manually. In addition to 
database searches, references were supplemented by exam-
ining the citations within the identified articles and by 
searching in the digital platform ResearchGate. As an out-
come of database searches and reference cross-validations, 
I could identify 60 relevant research publications written 
in 2011–2025 in English, Uzbek and Russian languages, 
mostly by researchers from Uzbekistan. The articles are 
listed in the Appendix 1.

The number of the articles in total, 4.2 papers per 
year on average, is limited, and it can be clearly seen in 
Figure 1 that most of the publications have been pub-
lished only during the past couple of years, indicating a 

http://Kun.uz
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growing interest in MIL. The concept of MIL – which 
was officially introduced with the launch of the global 
MIL curriculum in 2011 (Wilson et al., 2011) in con-
joint to the Fez Declaration (UNESCO, 2011) – has only 
existed in the compound form of «media» and «infor-
mation» for 15 years now, and the literature review only 
included articles directly addressing the concept or topic 
of MIL, leaving articles with indirect relevance out of 
scope (cf. Jaakkola, 2023). In addition, while the infor-
mation searches retrieved academic papers only, there 
are training manuals and resource books published by 
both national and international actors, some of which 
were mentioned in the articles, as such institutionally 
produced pedagogical materials are part of implementa-
tion of ideas of MIL.2

Researchers in Central Asian states have suffered 
from shortcomings in freedom of speech, career guid-
ance and empowerment, as well as lacking academic 
support structures (see Jonbekova, 2018), making them 
obliged to create alternative strategies for the access of 
information (Komil-Burley, 2021). Publishing academic 
articles has been mostly possible in English- and Rus-
sian-language journals abroad, which has required aca-
demic skills of publishing and support for these skills in 
the local academic environment. Nevertheless, the arti-
cles identified in the literature review can be assessed 
to form the core of the national academic literature in 
Uzbekistan, dealing directly and explicitly with MIL and 
been published and openly accessible. 

Indeed, researchers had not widely published in 
journals that are indexed in international databases. 
The journals where researchers had published articles 
the most frequently included the Uzbek journals Inter-
national Scientific Journal of Media and Communica-
tions in Central Asia and O’zMU xabarlari, the Taylor 
& Francis-owned international journal Central Asian 

2 Materials produced in other Central Asian countries than Uzbekistan 
are left out of the scope of this study, even if especially if they can be 
expected to play a crucial role in education.

Survey and the Slovak journal Media Education (Media-
obrazovanie). There are also local magazines publishing 
popular-scientific (or hybrid) essays, such as the «sci-
entific-theoretical and educational-methodical journal» 
Xalq ta’limi: Muammolar, izlanishlar, yechimlar («Public 
education: Problems, research, solutions», see https://
avloniy.uz/en/journal) established in 2021 by the Nation-
al Institute of Pedagogical Excellence Named after A. 
Avloni and O‘zbеkistonda oliy ta’lim («Higher education 
in Uzbekistan», see https://edujournal.uz) established in 
2022 by the Center for the Research on Development of 
Higher Education under the Ministry of Higher Educa-
tion, Science and Innovations. The scientific quality of 
the article shows significant variation, particularly in 
terms of methodological design and empirical analysis. 
However, the primary objective of this study is not to 
assess the scientific quality of the publications – which 
is also bound to Western assumptions – but to examine 
and capture the underlying conceptual frameworks and 
perspectives embedded within the approaches.

The literature retrieved was addressed in groups of, 
and each article was grouped into a category formed the 
help of a qualitative thematic analysis (Guest et al., 2012). 
Articles were grouped into the categories of national, 
regional, international and sector-specific conceptuali-
sation. A qualitative analysis of texts in each group was 
conducted to search for their common features.

Qualitative thematic analysis (Guest et al., 2012) was 
employed to examine the literature. A grouping of texts 
was elaborated inductively to identify their common 
features. This process involved iterative comparison to 
ensure that the themes accurately reflected the concep-
tual distinctions and variations present in each category. 
Themes were then from within the data by identifying 
recurring patterns, and key concepts, which seemed to 
be connected to the geographical levels, forming nation-
al, (inter)regional and international/global models. 

The author of this article comes from a Western 
area, more particularly, from a Nordic country. Finland, 
Sweden, Norway, Denmark and Iceland are known for 
developing proactive policy approaches to MIL early on, 
based on their long traditions in media and mass com-
munication education, including integration of MIL 
elements in formal school curricula and centralized 
multistakeholder or cross-sectoral MIL policy work (see 
e.g. Forsman, 2020; Carlsson, 2019). The author has 
authored a draft strategy on MIL for Uzbekistan to assist 
the development of a MIL strategy in tight collabora-
tion with the national UNESCO office within the project 
“Empowering the government and citizens of Uzbekistan 
by strengthening access to information, accountability of 
institutions and media competence” (2023–2026), fund-

Figure 1. Number of publications (N=57) explicitly addressing MIL 
2011–2024.
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ed by the Swiss Development Cooperation (SDC) (see 
UNESCO, 2025). The academic literature review is part 
of the process of collecting evidence and information 
on the existing development of MIL in the country. The 
literature review was, however, conducted as a separate 
independent study.

5. RESULTS

The journal articles, book chapters and entire PhD 
theses that were identified to form the sample could be 
grouped into three according to their topics. Many arti-
cles started by generally discussing MIL and its impor-
tance as part of societal development of the country, but 
their intention was more specific. The first group (n=26) 
presents articles that tried to outline a national model 
in which traditionalism, heritage and history, together-
ness and communitarism, as well as the discussion of the 
country’s future, were in the foreground. They typically 
saw these traits as part of «modernisation», «develop-
ment» and «reform» processes. The second group (n=10) 
focused on individuals as users, seeking a holistic per-
spective on media and information management from 
the individual’s user perspective. The third group (n=7) 
made a distinction from this by trying to synthetise dif-
ferent topics in the context of CIS or Post-Soviet coun-
tries. The fourth group (n=3) was also individual-centric 
but what distinguished it from the previous one was its 
focus on a single topic, namely disinformation. The fifth 
group (n=13) included case or context-specific studies 
focusing on specific sectors and target groups, discussing 
MIL in a non-holistic perspective of the previous groups. 

The models could be found at national (Uzbekistan), 
regional (Central Asian or Eurasian countries) and inter-
national levels (global), summarized in Table 1.

In terms of geocultural intentions, we can observe 
that the national models sought to establish their foun-
dation in national cultures, particularly in traditional 
values and cultural heritage. A central aim was to iden-
tify motivations and epistemic underpinnings that 
would create a conceptualisation perceived as inher-
ently belonging to the population and that the popula-
tion could claim ownership for. Articles focusing on 
regional modellisation were often anchored in compara-
tivist intentions between Central Asian states, Eurasia 
or CIS countries (countries of the former Soviet Union 
committed to the Commonwealth of Independent States, 
namely Armenia, Azerbaijan, Kazakhstan, Kyrgyzstan, 
Tajikistan, Uzbekistan, Belarus, and Russia.) These mod-
els were typically developed from a Russian perspective. 
Even if there were some references to Chinese and Sin-
gaporean education in the texts, no influences were sys-
tematically adopted from these regions, probably because 
of a linguistic and cultural barrier, which is lower 
towards countries where Russia is widely spoken.

The international models were adaptations of mod-
els that were originally created as global and culturally 
sensitive, to enable their flexible adaptation to countries 
they are exported to. The influential role of foreign aid 
organisations in countries like Uzbekistan has been 
identified by several studies (Dadakhonov, 2024a, 2024b, 
2024d; Kukier, 2020). The role of international experts 
is widely acknowledged and respected as part of the 
progress of the country. Besides UNESCO, IREX, DW 
Akademie, Internews and OSCE (Organization for Secu-

Table 1. Models of media literacy addressed in the sample.

Model Type Literature1 Objective Functional focus

Value-based National Djumanova (2022, 2023), Kholmurzaev et al. (2020); 
Berdiyeva (2024) In-native development

National values and 
legislation, «Uzbek 
model»

User-centred Regional
Ablazov (2023a), Mahmudova (2021), Gendina (2016), 
Gendina & Kosolopova (2019a, 2019b, 2019c),1 
Abdullayeva et al. (2024)

Digital hygiene and 
wellbeing

Individual’s information 
cultures

Synthetic thematic Regional Fedorov (2011), Fedorov and Levitskaya (2018, 2019) Thematic coherence Awareness and skills, 
thematic alignment

Disinformation 
(single-thematic) International

Braesel & Karg (2021),1 Reineck & Lublinski (2015), 
Dadakhonov (2024c), Nitsche (2020), Imankulov 
et al. (2018), IREX (2025),1 Shturkhetsky (2018),1 
Gorokhovsky (2021)1

Resilience Disinformation, 
manipulated content 

Actor-based International UNESCO (2011),1 Mamatova & Sulaymanova (2015),1 
Cherny & Murovana (2021)1

Aligned collaboration 
of MIL actors

Awareness and skills, 
collaborator alignment

1 Training/pedagogical material (otherwise academic literature).
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rity and Co-operation in Europe) have been active in the 
MIL area in the Central Asian region, where American 
and European funding has played an important role. 

Policy models and frameworks have different weight, 
as promoted by both individual researchers and world-
wide organisations, and advanced in varying degrees of 
academic and pedagogical documentation, but for the 
sake of a conceptual analysis, they are juxtaposed. They 
also have different directions of origin, stemming from 
various intellectual and political contexts. I contend that 
the models diverge in three fundamental dimensions: the 
intended or imagined audience, the conceptualization of 
culture that informs the framework, and the underlying 
rationale for motivation – the justification for promoting 
MIL. Next, I will discuss the value-based, synthetic-the-
matic, user-centred and disinformation models in respec-
tive order as models proposed for Uzbekistan.

5.1. Value-based models

Local researchers addressing MIL have made efforts 
to make the concept culturally congruent or maybe even 
nascent within the local culture. The effort to create an 
articulated «Uzbek model» of MIL is reflected in many 
of the Uzbek researchers, especially most explicitly out-
lined by Djumanova (2022, 2023). The idea is that the 
Uzbek model would draw on international ideas but 
be anchored in national values. Indeed, the frequently 
expressed concept of «national values» (milliy qadriyat-
lar) as part of the «national spiritual and moral educa-
tion» and «a child’s upbringing» (Siddiqova, 2023, p. 
662), as well as «healthy thinking» (Sattarov, 2025) are 
of high importance on the agenda of «New Uzbekistan», 
affecting educational ideologies and practices (Ismoilova 
& Muxammedova, 2022; Ismagilova et al., 2020; Berdi-
yeva, 2024). Educators talk about «germination» of cer-
tain values in children, and «spiritual education», which 
in the Western frame could be referred to as cultivation 
and Bildung. More specifically, the national values most 
often refer to the commitment to the state (patriotism – 
expressed in the programme «Frоm nаtiоnаl rеvivаl tо 
nаtiоnаl prоgrеss» as «dеvоtiоn tо thе Mоthеrlаnd»), 
appreciation of family and community, as well as protec-
tion and enculturation of young people. Invertedly, the 
Republic Spirituality and Enlightenment Center (2025) 
identifies the following values as non-preferred values: 
«the indifference to the fate of the nation, localism, trib-
alism, corruption, disregard for family values, and irre-
sponsibility for the upbringing of youth» (n.p.; transla-
tion by the author). The values of communitarism also 
include the central role of diaspora communities (Urpe-
kova, 2022), as Uzbek youth is expected to take care of 

their older family members, and religious convictions, 
the «Islamic needs» (Saber et al., 2022).

In general, the Jadid ancestors (Jadidlar), engaged 
in science and (spiritual) education as well as in creat-
ing the modern public sphere, play an important role in 
the contemporary public imaginary of intellectual life 
and learning (Samadova, 2025). The progressive reforms 
of the Muslim-identity Jadids,3 who were born in the 
second half of the 19th century and died, having faced 
persecution and execution, in mid-20th century, also pro-
vides the people with the mindset for reforms in public 
life today. Intellectual roots are also searched for in pre-
Soviet literature such as O’tkan Kunlar – Bygone days 
(1927) by Abdullah Qodiriy that has a special place in 
the decolonial Uzbek literature.

The country-native formation of ideas makes an 
attempt to remain sensitive towards the traditional and reli-
gious ways of living. Islamic cultures are still challenging 
to be addressed in public, Islamic education and MIL has 
been studied elsewhere in Asia, for example, in Indonesia 
(see Syukri et al., 2023; Devi et al., 2023; Sukawati, 2023; 
Balya et al. 2023), but not that much in secular Uzbekistan. 
Still, the ideological orientation of the national model can 
turn out to be promising for incorporating inter-faith dia-
logue and peace education, as has been developed in the 
Indian anti-violence context (Kundu, 2011).

The Uzbek model, accompanied with production of 
national resources (see e.g. Voronina et al., 2021), can be 
characterised as a protective, value-based, and commu-
nity-centred model. The national Uzbek model is thus 
value- and community-based, seeking epistemic and 
moral footings in traditions and heritage and the togeth-
erness of shared values that are, as Asian values, com-
munity-oriented. National models are often described 
for the intended national audience, with an intention 
to make sense of the local ownership of foreign models. 
The national models indicate a strong emphasis on pro-
tection of young people from harmful information and 
effects of the public sphere, as well as their education 
into citizens complying with the national frames. 

5.2. Synthetic-thematic models

There is no common understanding of MIL between 
Central Asian states, which show significant differences 

3 The figures include, among others, Burhonov Abdulvohid (1875–
1934), Munavvarqori Abdurashidxonov (1878–1931), Shukuriy 
Abduqodir (1875–1943), Ubaydulla Asadullaxo’jayev (1878–1939), 
Abdulla Avloniy (1878–1934), Abdurauf Fitrat (1885–1938), Ismoil 
Gasprinskiy (1851–1914), Is’hoqxon Ibrat (1862–1937), Obidjon Mah-
mudov (1871–1936), So’fizoda Muhammadsharif (1880–1937), and 
Po’latxo’jayev Usmonxo’ja (1878–1968).
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in terms of their governance, democratic development 
and media environments (Anonymous, 2023; Dadak-
honov, 2024b). Regional collaboration has, however, 
resulted in the production of seminal pedagogical and 
promotional resources,2 such as the platforms Mediasa-
bak (https://www.mediasabak.org) and Qlever (https://
uz.qlever.asia). 

Against this backdrop, Fedorov and Levitskaya 
(2018, 2019) attempted to synthetise a common model 
for CIS countries, with a conclusion that there was no 
unified understanding other than the holistic view that 
is also found in UNESCO’s components of MIL. They 
pointed out that in difference from UNESCO’s model, 
the ingredients of ICT, media production and counter-
propaganda were weak in CIS countries, with the excep-
tion of Ukraine that was «seasoned with clear anti-Rus-
sian position» (ibid., p. 30). Still, their «synthetic model» 
has become established to denote to media education 
in countries close to Russia. It is called «synthetic» and 
has, as such a similar objective as UNESCO’s model, 
driven from a more West-Global-South perspective, as 
the idea is to outline a model that would collect the dif-
ferent elements that hosted by media education. Namely, 
Fedorov (2011) had previously identified five emphases 
in media education models: informative (learning about 
media), ethical-ideological (philosophies, religions), aes-
thetic (arts and culture), cognitive-sociocultural (devel-
opment of a creative personality), and practice-based 
(practical training of media production).

Despite their conclusion of the lack of a common 
model, Fedorov and Levitskaya (2019, p. 31) divided the 
CIS-country media education models into the follow-
ing: models focused on the analysis of the role and func-
tions of media and media culture in society (analysis of 
media texts or the development of analytical thinking); 
models focused on practical activities, models focused 
on the ideas of a civil and democratic society, journalism 
models («designed mainly to prepare young audience for 
admission to the faculties of journalism»), and counter-
propaganda models, focused «on the search for fake 
media messages and propaganda». They note (ibid.) that 
the models focused on the ideas of a civil and democrat-
ic society have been «promoted in recent years by media 
agencies of the European Union countries in Kazakh-
stan, Kyrgyzstan, Azerbaijan, Uzbekistan and Moldova». 
These groups distinguish models by both topic (analyti-
cal thinking, journalism, democratic ideals, disinforma-
tion), method (analysis–production or theory–practice) 
and promoter (CIS countries, EU).

The attempt to identify common traits between 
countries of the former Soviet Union can be interpreted 
as a pursuit to cover a geocultural area. However, the 

countries included in the area neither share an educa-
tional system nor follow a common developmental path, 
so the model can be seen more as a normative or ideal 
conceptualization, potentially driven more by political or 
strategic cultural intent than by content.

5.3. User-centred models

An individual- or user-centred conceptualisation has 
been outlined by the «personal cultural model» or an 
individual-centred MIL model (Gendina, 2016; Ablazov, 
2023a; Mahmudova, 2021), in which the personal aware-
ness of one’s own media uses and construction of a per-
sonalised media landscape, as well as digital hygiene and 
information security, play a central role.

The National Library of Uzbekistan has promoted 
the cognitive-sociocultural dimension by adopting Rus-
sian Gendina’s (2017) views on «information cultures». 
Gendina and Kosolopova’s (see e.g. 2014) manuals writ-
ten in Russian for primary school grades were trans-
lated into Uzbek (Gendina & Kosolopova, 2019a, 2019b, 
2019c). The idea of information cultures has been adopt-
ed by governmental bodies, as, for example, the Ministry 
of Higher Education, Science and Innovation has pro-
duced a textbook on MIL (Abdullayeva et al., 2024). The 
Republican Scientific and Methodological Center for the 
Development of Education of the Republic of Uzbeki-
stan, a governmental authority for development of edu-
cational materials and practices, has advanced the global 
4C’s – Communication, Collaboration, Critical Think-
ing, and Creativity – as part of 21st-century skills widely 
adapted in American and European frameworks as the 
«4K model» to educate Uzbek teachers in this cognitive-
sociocultural dimensions (Rajapbayeva, 2024). The ideas 
of «living in harmony with the internet» and choosing 
proper «internet food» or media diet are also reflect-
ed in pedagogical materials produced by international 
organisations in collaboration with other Central Asian 
actors (Imankulov et al., 2018 by IREX and Tekimbajeva 
2020 by DW Akademie).

DW Akademie, the section for international media 
development of the German public-service channel 
Deutsche Welle, has been active in Central Asia and 
established their «DW model» (Dadakhonov, 2024c; see 
Braesel & Karg, 2021). Reineck and Lublinski (2015) dis-
cuss DW Akademie’s approach as a human rights based 
model, but also UNESCO’s model is deeply rooted in 
the same idea. Even DW’s definition of MIL resembles 
UNESCO’s as a compound concept: «a composite set of 
knowledge, skills, and attitudes that enables and empow-
ers citizens to competently and critically engage with 
media and information, in order for them to increase 

https://www.mediasabak.org
https://uz.qlever.asia
https://uz.qlever.asia
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their individual autonomy and collective solidarity in 
society» (Reineck and Lublinski, 2015, p. 5). What dis-
tinguishes DW’s ideas from UNESCO’s is their stronger 
emphasis on media, instead of information, while still 
maintaining the user-centred perspective. Similar to 
UNESCO’s understanding, DW focuses on seven core 
competences of MIL, namely the access, use, evalua-
tion and creation of media content, as well as participa-
tion in media, knowledge about media contexts and the 
demanding of media quality and rights, which are addi-
tions to the UNESCO’s definition (ibid.).

5.4. Disinformation models

The international models, which have been mostly 
funded by European and American actors, have the aim 
of promoting pluralism and media awareness in coun-
tries of less democratic development. The focus lies on 
resisting propaganda, external disinformation inf lu-
ences and creating societal resilience through individ-
ual behaviour. The models are basically imported and 
adapted to national, local conditions by international 
aid organisations working with the country. Interna-
tional organisations such as DW Akademie, IREX and 
Internews – and also UNESCO – have not only abun-
dant experience from different regions in the Global 
South, but also the best possibilities to make resources 
available in different languages. Indeed, multilingual-
ism – the use of the parallel languages of Uzbek, Rus-
sian, English, and, sometimes, Karakalpak and Tajik – is 
pivotal for a proper outreach and creating equal learning 
conditions for the entire population.

IREX, the International Research & Exchang-
es Board, has developed a «Learn to discern» model 
that focuses on people’s ability to recognise and resist 
manipulative content, with training manuals adapted to 
linguistic regions (IREX, 2025). The training manual by 
IREX Europe for Central Asian countries (Shturkhetsky, 
2018) was funded by British sources and developed in 
collaborators in Kazakhstan and Kyrgyzstan. Leaning 
on UNESCO’s concept of MIL, it breaks down its topic 
into the concepts post-truth, hate speech and stereo-
types as entries into democratic discourse and media, 
media hygiene as an entry into information security, 
addresses propaganda as a phenomenon and presents 
the aims and workings of journalism and content crea-
tion. In the beginning, American experts from Yale, 
Princeton and other Ivy League universities encourage 
students to «think for yourself» (ibid., p. 9), and at the 
end, there are practical exercises. In the similar line of 

thought, the regional BRYCA project4 published a train-
ing manual in critical thinking for vulnerable youth 
(Gorokhovsky, 2021).

The international models powerfully place the 
individual to the centre; for example, in both DW and 
IREX manuals, an individual’s personal relationship to 
media and information structures is strongly embed-
ded. Besides the me-centredness, international models 
also share the point of departure in human rights and 
the individual’s rights of access to information. While 
the international models ensure a sufficient quality in 
terms of extension and depth of MIL work, they are not 
always fully attuned to the specific cultural, social, and 
educational contexts of local settings. As a result, these 
models require careful adaptation and contextualization 
to ensure their relevance and effectiveness in addressing 
local needs and challenges.

6. DISCUSSION

The study at hand examined the domestication 
of ideas of MIL at the country level in the context of 
Uzbekistan. Several MIL models were identified and 
discussed in the literature, and they are not necessar-
ily mutually exclusive, but they typically contain simi-
lar, parallel or shared elements and co-exist within 
a MIL ecology, since, in fact, all cultures are always 
hybrid (Glück, 2015). The models, emerging from differ-
ent structural conditions, are conceptual syntheses that 
serve as idealized frameworks or normative guidelines 
for the implementation and development of MIL across 
various sectors and within cross-sectoral collaborations. 
It may be worth noticing that, in fact, models inherently 
remain aspirational and cannot be fully realized in prac-
tice. They represent efforts to achieve internal coherence 
in conceptualizing MIL, but they may lack a system-
atically developed relationship to other existing models. 
They are often comprehensive and flexible to host a vari-
ety of media and communication forms, practices, peda-
gogies, domains and everything that people need to deal 
with digital environments. The models also entail politi-
cal or instrumental endeavours, as the synthetic model, 
as a creation of Russian researchers, can be observed to 
serve Post-Soviet connectivity, and the UNESCO model 
serving as a tool for democratising the Global South.

4 The Qlever platform was developed within the EU-funded project 
“Media and information literacy for enhancing critical thinking of 
young people in Central Asia” (BRYCA) implemented by the NGO 
ERIM (France), Media Support Center (Kyrgyzstan), International 
Center for Journalism MediaNet (Kazakhstan), Center for Development 
of Modern Journalism (Uzbekistan) and the public Organization Gur-
dofarid (Tajikistan).



57Models of Media and Information Literacy (MIL) in academic discourse in Uzbekistan

The MIL models are characterized by a dynamic 
interplay between etic and emic perspectives. Typically, 
the consideration of cultural contexts in model develop-
ment and conceptualisation is framed within notions of 
cultural congruence or sensitivity. However, local efforts 
to outline models and generate context-specific insights 
from within individual countries present approaches 
that challenge the conventional, unidirectional under-
standing of cultural sensitivity. While global mod-
els often treat local conditions as factors that must be 
adjusted to fit an allegedly universal framework, local 
modelling efforts reveal a more complex and multidi-
rectional dynamic. Many international models – such as 
disinformation frameworks or the UNESCO MIL model 
– are, still, rather based on the idea of cultural flexibil-
ity, offering relatively neutral or universal components 
that can be adapted to various cultural settings. National 
models, with their emic efforts that Ezumah (2019) iden-
tifies as processes of glocalization and hybridization, 
go further by embodying a culturally native and locally 
sustainable approach. The development of ideas is meant 
to be deeply rooted in the local cultural climate, in the 
Uzbek context explicitly framed in terms of «national 
values». These models not only adapt to but originate 
from within the cultural context they aim to serve.

Although the models employ different vocabularies 
and emerge from varying starting points, their differ-
ences are not necessarily substantial. What remains to be 
explored is the extent to which these models «speak the 
same language» in practical, situational interventions, 
and how MIL actors can meaningfully relate to and 
apply them. For practitioners, particularly educators, 
constructive guidance is essential. A structured juxta-
position and comparison of models, alongside fostering 
dialogue between them, can support effective pedagogi-
cal implementation. Without such comparative efforts, 
the proliferation of diverse MIL models may risk causing 
confusion among both educators and learners, obscur-
ing their distinct contributions and pedagogical implica-
tions, and potentially rendering them counterproductive. 
Therefore, systematic identification and analysis of local-
ly developed models can play a crucial role in advancing 
a more coherent understanding of MIL approaches and 
enhancing their educational relevance.

The literature review is constrained by what can be 
described as the «window of publishing» – that is, the 
public framing shaped by open access publications. Only 
those ideas, practices, and models that have been reified 
and made visible through openly accessible documents 
can be identified and critically examined. Conversely, 
innovations developed within communities that are not 
documented in shareable, accessible formats remain out-

side the scope of public discourse. Put differently, if ideas 
are not published online with open access, they tend to 
be obscured within the realm of so-called grey literature, 
collective local memory, or oral histories. This limitation 
is particularly relevant in the context of MIL develop-
ment in a country with rapid change such as Uzbekistan.

7. CONCLUSION

This study, conducted in the context of dewesternis-
ing intentions of media theories, focused on the emerging 
conceptualisations of MIL in the post-Soviet (non-Baltic) 
republic of Uzbekistan. It disclosed national models of 
MIL that were value- and community-based, regional 
models that were thematically aligned, and international 
models that were more individual-based and focused on 
one single topic such as disinformation. Countries in 
the Global South need to approach different models and 
their political, economic and sociocultural underpin-
nings carefully, and it is not surprising that the develop-
ment of a national model, independent of different exter-
nal and etic cultural influences, stands out as a priority. 
Therefore, as also pointed out by the UNESCO’s overall 
framework, the process of domestication seems to be an 
important element of local MIL development and needs 
to be conducted with local actors.

Creating innate models of MIL is important for 
fostering ownership of the media educational mission 
of a societies, especially in non-Western regions where 
the understanding of media, journalism, and democ-
racy deviate from those in Western liberal democracies. 
MIL frameworks are embedded in the structural condi-
tions of a society, such as the legal regulation of the pub-
lic sphere and the degrees of freedom of speech, which 
create opportunities and challenges for the presence 
of the MIL concept. The study helps cast light on how 
MIL development is not neutral and needs to be de- and 
reconstructed in local settings to increase our under-
standings of cultural native and flexible models. While 
UNESCO’s overall framework may help identify struc-
tures, the thematic foci are sought through models such 
as identified in this study. Dewesternising efforts may in 
the form of international disinformation models result in 
rewesternising (Glück, 2015), if the cultural factors are 
not developed with emic approaches and by local factors.

The window of publishing that is created by a litera-
ture review like the study at hand highlights the impor-
tance of engaging researchers as part of MIL develop-
ment processes, encouraging documentation work among 
policymakers and pedagogical pioneers, as well as sup-
porting cultures of openness and transparency, in which 
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a common acceptance of sharing of materials is achieved. 
If countries with reform intentions include the priority 
of strengthening research in their agendas, they receive 
evidence-based knowledge about local conceptual, peda-
gogical and practical development of MIL in their MIL 
policy agendas, which, more broadly, benefits the discipli-
nary field of media literacy and education research.
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